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Abstract---This paper will identify some of the barriers and challenges 

in teaching English early in Indonesia. We believe that teaching 

English as a foreign language has many obstacles and challenges that 
must be raised and published so that all parties with interest in 

teaching foreign languages in Indonesia, especially in early childhood, 

will receive enlightenment. So, we have first received much input from 

various data sources that we access electronically. All of our data is 
related to the purpose of this study, and we analyze it with a 

descriptive qualitative design under the control of a phenomenological 

approach so that the results will be valid and reliable findings. Based 
on the discussion of the findings, we can conclude that many teachers 

are often hampered by a lack of enthusiasm, limited study schedules, 

teaching resources, inadequate materials, and excess students in 
class. On the other hand, students have shallow learning motivation 

and very few skills related to learning English as a foreigner. 

Therefore, this is an insight for many parties who work in succeeding 
in English teaching in Indonesia. 
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Introduction  

 
One of the academic skills in Indonesia education is the ability to master English 

as a foreign language both orally and in writing (Mattarima & Hamdan, 2011; 

Aslan, 2019).  Therefore, students have to spend three years in junior high school 
or high school, like it or not (Zaim, 2017; Suroso et al., 2021). However, even 

though students have been required to attend school for six years, there is no 

evidence that they have the competency skills expected by both the curriculum 

and the world of work after they finish college. Assuming that teaching after six 
years in school and four years in tertiary education, many also try to apply 

English language teaching starting at early elementary school and even preschool. 

Since the trials in private tutoring and the home setting are still private, this 
research aims to recognize what instructors confront when children at an early 

age are taught English as a foreign language (Kobakhidze, 2016; Suter, 2019). We 

thus analyze reliable data to identify the difficulty of English as a foreign language 
at this age. All parties who play a role in teaching English in Indonesia must 

know how to answer their duties that no more than 10 percent of teachers have 

the appropriate capacity for teaching tasks (Marcellino, 2015; Mattarima & 
Hamdan, 2011). Because the ability to teach English is closely related to the 

achievement of all English skills, namely speaking, writing, reading, and listening 

skills, these four skills absolutely must be mastered when Indonesian children 

are still in college, namely the need to understand literature and learning 
methods and the needs when children enter a work career. Because teaching 

English at an early age is designed to improve language skills through action 

(Aiguo,2007; Fareh, 2010). The researcher sees that the foreign language teaching 
profession must have good, correct, and fun English skills when handling 

teaching, of course. This allows children to understand and love what their 

teacher has communicated fully. On the other hand, about 10% of students with 
poor learning skills and motivation succeed (Dearden, 2014; Paziura et al., 2021).  

 

Therefore, teaching English is very important to start at the elementary or pre-
primary school level (Zhetpisbayeva et al., 2016). With that, more and more 

Indonesian children can use local, national, and international languages. Later, 

children will communicate with many people within their country and at the 

international level (Rintaningrum, 2019). Thus, we see that it is essential for 
educators or parents of Indonesian children to apply English as a foreign 

language before entering the elementary school level, not like now the curriculum 

in Indonesia requires English lessons to start at the school after primary level. 
 

It is also essential to apply English to the family environment before entering 

primary school (Zein, 2017). Because Indonesian children will be more prepared 
for the challenges of foreign languages when they enter secondary school besides, 

they start to be interested in national languages and even world languages where 

children can communicate with many people not only in their area but in the 
ASEAN region and even from other nations internationally (Acharya, 2014; 

Ginsburgh et al., 2007). One of the significant reasons Indonesian children 

should learn English and other foreign languages is to provide a better career in 
the future (Mukminin et al., 2017; Haryanto, 2018). Careers looking for skilled 

workers in the future will gain the ability to participate in more than one language 
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and be able to collaborate with all kinds of jobs and other business events (Gee et 

al., 2018).  

 

For this reason, Wati (2011), claimed that if Indonesian children are more 
prepared with foreign language skills, they will get more job opportunities by 

mastering technology skills and other sciences. One of the mandatory criteria that 

are now acceptable in many businesses is speaking a foreign language rather 
than on a primary basis. We believe the higher the quality of a child's foreign 

language, of course, the more likely they are to be able to work and study in a 

business with national and international repute with super rivals (Battelle, 2011).  
 

In Indonesia, teachers in education face significant changes since distance 

learning (PJJ) has to be carried out during the epidemic. The development of ICT-
based teaching materials is challenging for instructors to learn at a distance since 

they have not been accustomed to it. Many instructors have difficulties working 

with the teaching and learning process, computers, and other apps. There will 

also be numerous barriers to distance learning for pupils since they are not 
directly directed, and the understanding of the learning material becoming a 

burden for pupils (Assareh & Bidokht, 2011). 

 
Not only did the inherent nature of other languages create barriers, but the recent 

breakout of COVID-19 was also known to have a worldwide expansion and 

substantial effect on human activities, particularly in the area of English 
education (Rahman, 2020; Putra et al., 2020; Sudarmo et al., 2021). The 

difficulties emerge in terms of teacher resources, school management, curricula, 

and English learning facilities. There are also varied. In order to prevent the 
spread of COVID-19 infections, educators and students must also observe 

government rules during the pandemic (Crawford et al., 2020). The government 

continues to do its best to continue online education and learning (on the 

network)—this project aims to identify the problems experienced by educators in 
studying remote learning during the pandemic. The author also wants to know 

about the teachers' attempts to increase the creativeness of English online. The 

National Association undertook this research to understand the challenges 
encountered by those working in education (Shamsitdinova, 2021).  

 

Learning according to the method of rooting in a foreign language in school is an 
attempt to offer topics so that students can organize or arrange them more easily. 

(Richards & Schmidt, 2013). The key to a teacher's success is encouraging 

students not to become a psychological burden and remain enthusiastic about 
learning. The teacher's role is to help children learn through learning difficulties. 

In the learning process during the pandemic, the distance learning model is not 

yet prevalent in Indonesia, especially for early-age students. The government also 

hopes that future students and parents are interested in helping students while 
studying at home (Yao et al., 2020; Xie, 2020). So, it will benefit from off-school 

learning that is happening all over the world. The author states that instructors 

must have competence not only in content but also in technology. While in this 
study, learning English must be done creatively, learning about new media in the 

COVID-19 atmosphere. Because the teacher's skills can create interactions 

among students and teachers, it will have a significant impact on the educational 
achievement and learning English because learning with the hard work of 
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teachers and students' willingness to distance learning will help to learn and to 

teach work effectively and productively (Weinberger & Shonfeld, 2020; Vergara et 
al., 2019).  

 

Findings of deficiencies that become obstacles for English language learners, such 
as self-confidence for teachers, are due to the high number of unqualified 

teachers in their duties (Yulianti, 2020). On the other hand, for example, due to 

limited learning hours in schools. Kaltsum (2016), the required English hours in 

elementary schools are still far less than the demands. At the same time, there is 
a lack of student readiness in vocabulary mastery. Makrifah (2018), which 

includes difficulties in mastering English grammar to reduce students' 

enthusiasm for learning. Meanwhile, another difficulty is the lack of friends to 
practice after returning home (Rahmat & Jannatin, 2018). Based on the above 

deficiencies, we believe that teachers have become obstacles in carrying out their 

duties and roles. So, this study has analyzed and proved the extent of these 
obstacles (Pelgrum, 2001). 

 

Method  
 

To answer the problem of our study, which aims to analyze what educators face 

obstacles and difficulties in delivering English lessons as a foreign language for 

children in Indonesia (Migilinskas et al., 2013). So, we have collected relevant 
literature and data in answering the problem. First, we searched with the help of 

digital searching on data based on Google scholar and other data sources. Next, 

we examine those involving analysis and coding critically under a 
phenomenological approach. We use a qualitative and descriptive study approach 

to analyze the handicaps experienced by the language of language teachers easily. 

In searching for literature, we use keywords such as "difficulty in teaching," 
"obstacles and challenges," "teaching kids," "English," "Foreign languages." We are 

targeting the latest data findings from 2010 to 2020 to get the latest data to 

answer important issues in teaching English to children who are not English 
speakers as a mother tongue. We designed the qualitative study under control, 

(Wyatt, 2013; Nadia, 2011) in the study "Overcoming low self-efficacy beliefs in 

teaching English to young learners." 

 
Discussion  

 

This section presents the findings of a study of efforts to identify barriers and 
challenges to teaching English in early childhood in many educational contexts 

through analytical studies of various international publications (Susanty et al., 

2021). We focus on issues related to teaching English and problems that are often 
faced in the educational environment (File & Gullo, 2002; Early & Winton, 2001; 

Stipek & Byler, 2004). 

 
Barriers to teaching English for PAUD students teachers indicate that teacher 

communication in English for EFL students is crucial. The hypothetical premise 

in this study refers to several references. Familiarizing themselves with the school 
is a task to provide topics that make it easier for students to coordinate or 

organize them into significant examples (Alkbir et al., 2016). A teacher's way to 

advance is by inspiring students to continue learning and not become a mental 
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burden. Khan (2016), also studied the difficulties that transitional students from 

the Mianwali and Bhakkar areas have in studying English as a second language, 

Pakistan. English values situations with tutoring modes like compulsory subjects 

in Pakistan. After all, it deals with various problems in learning and the speed at 
which student disillusionment increases, which can be explored. Disappointment 

in this subject uses the method of disappointment in public judgment. Many 

components have been shown which are responsible for creating barriers in 
learning English. The investigation underscores the country's support by 

embracing positive ways of dealing with issues to strengthen the English 

situation. 
 

Ruwaimana et al. (2018), noted that the wisdom and limitations of the use of 

technology among English educators in Indonesia. Holding this exam is to 
examine the insights and difficulties of English educators in implementing digital 

communication in the ELT study room. A purposive inspection strategy was used 

to select the subject of the investigation, namely 26 English instructors from 16 

public high schools in Banda Aceh. The results showed that English instructors 
found accommodative technology in educating. However, limited time and 

equipment, combined with a powerless internet connection, such as a lack of 

information and experience, are barriers for instructors. Çelik & Kocaman (2016), 
results also indicate the obstacles to English language acquisition encountered by 

high school pupils. An interesting report is directed to explore the unknown types 

of dialectal English learning problems of insightful secondary school students in 
Turkey. Information was collected through open investigations and semi-

organized meetings. The results have shown that high school students generally 

face phonetic, educational, emotional boundaries such as the absence of help and 
valuable assets. 

 

Furthermore, Madkur (2018), findings of significant non-English instructors 

communicating in English is the obstacle experienced by adult students. This 
exam explores the challenges and issues that non-English teachers see as 

significant when they participate in English conversation. The limitations found 

need to be thought of to find answers for English language learning advancement 
among non-European study foundations. Experts track that these barriers can be 

organized into socio-social, phonetic, and relational problems. Qizi (2020), 

highlights barriers to learning English. The examination depends on a written 
investigation of an unknown dialect learning problem. It looks at the mental and 

instructive attributes of adults as learning subjects. In the second stage of the 

investigation, the barriers that exist within the language climate and beyond are 
considered. 

 

Qizi (2020), boundaries in English language learning: an exploratory investigation 

presents English in Saudi Arabia as increasingly significant because of its 
monetary and innovative associations. Specialists are of the view that instructive 

goals will remain unattainable unless educating English learning is done 

correctly. The investigation investigated the barriers that students saw while 
learning English. The findings indicate that the barriers include learning 

tendencies, data maintenance capacity, etymological problems, and attitudes 

towards learning. Furthermore, Yến (2014), with social contrasts, namely barriers 
for local English educators in English as an unknown dialect setting, was 
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essential. This paper shows various social clarifications of correspondence 

reluctance in EFL study rooms, particularly in China, Japan and Vietnam. This 
also demonstrates some difficulties experienced by local-speaking teachers in the 

teaching and anticipated responses of English in an EFL environment. The study 

ends by examining the impact on teacher-student cooperation of many 
educational programs.  

 

Salvo & de C Williams (2017), "What am I about the opportunity I have to speak 

in English? I am the whole man; I'm full man ": Emotional effects and obstacles 
for outcasts and refugees learning English. English language. Many displaced 

persons and refugee seekers in the United Kingdom do not have practical English 

exactly. The lack of capacity in the host country language forecasts evacuees’ 
problems. This examination inspected what realizing English meant for exiles' 

lives, especially their passionate prosperity. The effect of learning English was 

essentially sure, related to independence, pride, and yearnings. Obstructions to 
learning English comprise different issues influencing exiles' ability to learn, 

restricted freedoms to communicate in English, and a feeling of disgrace related to 

the apparent absence of English language skills Mudra (2020), digital literacy 
amongst young students and their views on the advantages and fruits of English 

instructors and students. Eight youthful students and five EFL instructors 

participated in this personal investigation. Inside and out, semi-organized 

meetings were utilized to gather information. The outcomes portray that there are 
advantages and boundaries of computerized proficiency for youthful students in 

learning English. Computerized proficiency apparatuses are viewed as costly, 

unpredictable, and hard to utilize.  
 

Aspinall (2006), utilizes a 'small society' worldview to clarify strategy 

disappointment due to unfamiliar dialect training in Japan. The Japanese school 
framework has been criticized for its powerless level of teaching an unknown open 

dialect. There has been agreement on the need to further develop execution in 

English education, especially among entertainers in terms of strategy making. The 
accepted practices, qualities, and assumptions that pervade Japanese school and 

college classrooms are cited as obstacles to improving the teaching of unknown 

dialects. According to Hadijah & Shalawati (2017), the obstacles for teachers to 

teach are that analysts concentrate the instructor's limitations on ICT 
reconciliation in displaying English. They discovered that ICT access, scheduling, 

a skilled turnaround of events, and exceptional help were seen by some 

instructors as the barrier. Research suggests that educators be encouraged 
entirely and supported in their teaching practice to use ICT. 

 

FLSA perceived obstacles had been found by Malik et al. (2021). EFL university 
students' socio-psycholinguistic studies. EFL students from Pakistan are fighting 

for lack of solid mail and speech abilities. Language difficulties may be a 

dissuasion to some, especially EFL's mockery. The findings show that speaking 
anxiety can be started from students' self-understanding, which is identified with 

deduction, knowledge, and phonetic problems such as jargon, punctuation, 

pronunciation, theme novelty, sequencing, mental and emotional variables such 
as tension, restless and aloof character. According to Sharmin (2019) social-

mental barriers for engaging language learning in adult EFL homeroom teachers 

in Bangladesh. Their findings assess the socio-mental boundaries that adult 
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homeroom students face while learning an unknown dialect of, for this situation, 

English. It also concentrates on how these barriers are bad for all measures of 

learning. The setting of this exploration was Bangladesh, and personal 

information was collected through face-to-face and online meetings. The meeting 
uncovered five critical difficulties faced by adult students: fear of new dialects, 

past learning experiences, homeroom nervousness, age, and inspiration. 

 
Fondo & Jacobetty (2020), investigate emotional barriers in virtual commerce: the 

unknown scale of telecollaborative dialect anxiety essential. Virtual Exchange 

projects provide students with learning opportunities through online social 
associations and joint ventures. However, interacting online in FL with someone 

from another culture can involve an emotional test for students. Unknown Dialect 

Anxiety is a dysphoric and situational discomfort experienced by one in three FL 
students that suppresses correspondence and learning. The Telecollaborative FLA 

Scale is intended to examine the presence and impact of FLA in the VE condition. 

 

Foreign language learning is an apprentice process utilized in communication and 
information in the working, studying, and commercial environment. Language 

learning is a learning process. However, English is only learned in schools and 

even in colleges but is not utilized by students, instructors, or the public to 
converse. That is what it says (Agustin, 2015). In the realm of education, English 

and the language that must be used in the general public in the social 

environment should be teaching. While English is still regarded or given a label as 
a foreign language, English is not a language utilized in daily life or a country's 

economic and social life (Gardiner, 2002). The Government of Indonesia has 

recognized the significance of English through five decades of incorporation into 
the school system. English has long been incorporated throughout high school. 

The English language has become an international language and has an even 

more significant impact in the contemporary world. The introduction of a foreign 

language for young learners also has benefits. Therefore, the Indonesian 
government has established the policy of introducing English in elementary 

schools. It is an optional policy. It depends on the requirements of schools and 

the community. The government does not provide learners and curricula. 
Teachers, curriculums, and facilities are the responsibility of the schools and the 

community. Teachers are one of the main components of education and the 

teaching and learning processes in schools. This was how they studied the 
English language teaching perspective of elementary school pupils.  

 

Early learning English should be done in conjunction with Lee et al. (2011), most 
engaging learning medium. This means that English is the world's most 

commonly used communication and information language. English is thus 

extremely essential to learn and must be taught from an early age. Fatmasari & 

Narius (2018), also agree that through media-style teaching, children, such as the 
application of the Barbie Games method, are very effective in teaching speaking 

and writing for children who are beginning to learn. Learning should understand 

that children get a second language if they are involved in the child's favourite 
word. While unconsciously, children will acquire their first language through 

everyday life in their families. This method must be applied to Indonesian 

children to overcome the difficulties and unfamiliarity of the English language 
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(Songbatumis, 2017). All experts believe that acquiring a second language is more 

for language knowledge and can be applied in a pleasant environment. 
 

From our series of findings in the publication of English language teaching 

journals, we understand that the challenge for novice learners is in teaching 
children to speak and write who, among other things, do not know what their 

teacher is explaining. Moreover, they are teachers who are native speakers of 

English (Shin, 2008). Another difficulty relates to motivation where teachers do 

not understand how to motivate students to be active and love English as the 
language they want to succeed in (Chalak & Kassaian, 2010). Other difficulties, 

for example, are differences in which students feel, such as differences in culture, 

mother tongue, socioeconomic, and family background (Souriyavongsa et al., 
2013). If we look at the facts in Indonesia, with the condition of the study room 

being extensive, teaching large classes will also be an obstacle in itself. So, it is 

challenging to apply discipline. So the difficulty of teaching English in non-
English countries is very pronounced and difficult to achieve in practice. Because 

most non-native students experience fear, they question their teaching ability, 

and teachers should be more aware of the teacher's self when they teach in 
English. So they should be able to adopt strategies and approaches to overcome 

their obstacles and English proficiency. On the other side, instructors frequently 

complain that interacting with pupils in the classroom is losing their spontaneity 

and inventiveness, the challenge of second language English (Jabeen & Akhtar, 
2013).  

 

Lack of resources is another obstacle, according to our review. In-home courses, 
children can learn to use projectors, whiteboards, computers, and fantastic 

internet programs (Palacios-Ceña et al., 2019). However, when in school, the 

atmosphere will be different. This situation is different when teaching in public 
schools where the conditions and abilities of the school are minimal, both in 

terms of material and commitment of the leaders. Not to mention the limited 

support for education administrators. The only aspect of the learner is creating 
barriers to language acquisition. Another issue is that children are not given time 

to play outside of school. Another problem is written grammar, another challenge 

that instructors face in teaching English. Students may find it challenging to 

write effectively in a second language, as their native language may have different 
time and support requirements (Hyland, 2019). 

 

We are dealing with teacher problems in teaching English. Solve environmental 
problems in the classroom. There were also very few educational resources for the 

other barriers we studied. It is doubtful that a large number of students will 

concentrate on learning. The problem with the curriculum is the manufacture of 
inappropriate teaching materials. In addition, the use of languages other than 

English is disturbed (Matsuda & Friedrich, 2011). 

 
Conclusion  

 

Based on the findings of the research and the analysis of the data, the conclusion 
of many studies to evaluate the obstacles and difficulties of early English 

education in Indonesia will be presented in this section. To obtain the results, we 

have attempted to analyze the findings of several previous studies. So, in general, 
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we can conclude that the main obstacle. From the results of the study, it shows 

that students' difficulties in learning and understanding English material are 

triggered by several things, especially the teacher's less than optimal ability in 

presenting learning by not mastering learning materials, not using appropriate 
methods and media, and less able to manage classes and unavailability of 

handbooks or textbooks for students. Other factors could have been from 

students' family, and learning motivation as children will learn more, parents and 
teachers are more dedicated to learning and teaching. 

 

Based on the findings above, the recommendation is that students should have a 
more extraordinary passion and desire for studying, particularly in English. The 

excitement and desire of pupils to study must be increased for the instructors, 

particularly in English. Teachers need to explain more in detail by utilizing 
learning material to make it easier and understandable. Teachers are required to 

build learning through learning means, modeling, and more appealing techniques 

to the students. For more scientists, Studies on learning problems for primary 

school children must be conducted in greater depth. Researchers must perform 
comparable experiments with various individuals to determine how tough it is to 

learn English. 

 
Acknowledgments 

 

The authors express a more profound thank to all financial and academic support 
to accomplish this paper as expected. So that our project with the title 

"Identification of Barriers and Challenges to Teaching English at an Early Age in 

Indonesia: An International Publication Analysis Study:" was done successfully. 
 

References 

 

Acharya, A. (2014). Global International Relations (IR) and Regional WorldsA New 
Agenda for International Studies. International studies quarterly, 58(4), 647-

659. 

Agustin, Y. (2015). Kedudukan bahasa Inggris sebagai bahasa pengantar dalam 
dunia pendidikan. Deiksis, 3(04), 354-364. 

Aiguo, W. (2007). Teaching aviation English in the Chinese context: Developing 

ESP theory in a non-English speaking country. English for Specific 
Purposes, 26(1), 121-128. https://doi.org/10.1016/j.esp.2005.09.003 

Alkbir, M. F. M., Sapuan, S. M., Nuraini, A. A., & Ishak, M. R. (2016). Fibre 

properties and crashworthiness parameters of natural fibre-reinforced 

composite structure: A literature review. Composite Structures, 148, 59-73. 
https://doi.org/10.1016/j.compstruct.2016.01.098  

Aslan, A. (2019). HIDDEN CURRICULUM. Pena Indis. 

Aspinall, R. W. (2006). Using the paradigm of ‘small cultures’ to explain policy 
failure in the case of foreign language education in Japan. In Japan 
Forum (Vol. 18, No. 2, pp. 255-274). Taylor & Francis Group. 

Assareh, A., & Bidokht, M. H. (2011). Barriers to e-teaching and e-

learning. Procedia Computer Science, 3, 791-795. 
https://doi.org/10.1016/j.procs.2010.12.129 

Battelle, J. (2011). The search: How Google and its rivals rewrote the rules of 

business and transformed our culture. Hachette UK. 

https://doi.org/10.1016/j.esp.2005.09.003
https://doi.org/10.1016/j.compstruct.2016.01.098
https://doi.org/10.1016/j.procs.2010.12.129


         226 

Çelik, Ö., & Kocaman, O. (2016). Barriers experienced by middle school students 

in the process of learning English. International Journal of Psychology and 
Educational Studies, 3(1), 31-46. 

Chalak, A., & Kassaian, Z. (2010). Motivation and attitudes of Iranian 

undergraduate EFL students towards learning English. GEMA Online® Journal 
of Language Studies, 10(2). 

Crawford, J., Butler-Henderson, K., Rudolph, J., Malkawi, B., Glowatz, M., 

Burton, R., ... & Lam, S. (2020). COVID-19: 20 countries' higher education 

intra-period digital pedagogy responses. Journal of Applied Learning & 
Teaching, 3(1), 1-20. 

Dearden, J. (2014). English as a medium of instruction-a growing global 
phenomenon. British Council. 

Early, D. M., & Winton, P. J. (2001). Preparing the workforce: Early childhood 
teacher preparation at 2-and 4-year institutions of higher education. Early 
Childhood Research Quarterly, 16(3), 285-306. 

https://doi.org/10.1016/S0885-2006(01)00106-5 

Fareh, S. (2010). Challenges of teaching English in the Arab world: Why can’t EFL 
programs deliver as expected?. Procedia-Social and Behavioral Sciences, 2(2), 

3600-3604. https://doi.org/10.1016/j.sbspro.2010.03.559  

Fatmasari, Y., & Narius, D. (2018). Using Barbie Games to Teach Speaking for 
Young Learners. Journal of English Language Teaching, 7(3), 380-386. 

File, N., & Gullo, D. F. (2002). A comparison of early childhood and elementary 

education students’ beliefs about primary classroom teaching practices. Early 
Childhood Research Quarterly, 17(1), 126-137. 
https://doi.org/10.1016/S0885-2006(02)00130-8 

Fondo, M., & Jacobetty, P. (2020). Exploring affective barriers in virtual exchange: 

the telecollaborative foreign language anxiety scale. Journal of Virtual 
Exchange, 3, 37-61. 

Gardiner, M. (2002). Critiques of everyday life: an introduction. Routledge. 

Gee, J. P., Hull, G., & Lankshear, C. (2018). The new work order: Behind the 
language of the new capitalism. Routledge. 

Ginsburgh, V., Ortuño-Ortín, I., & Weber, S. (2007). Learning foreign languages: 

Theoretical and empirical implications of the Selten and Pool model. Journal of 
Economic Behavior & Organization, 64(3-4), 337-347. 

https://doi.org/10.1016/j.jebo.2006.10.005 
Hadijah, S., & Shalawati, S. (2017). Investigating Teachers’barriers To Ict 

(Information Communication Technology0 Integration In Teaching English At 

Senior High Schools In Pekanbaru. Proceedings of ISELT FBS Universitas Negeri 
Padang, 5, 302-310. 

Haryanto, E. (2018). Why Teacher Education? Documenting Undocumented 

Female Student Teachers’ Motives in Indonesia: A Case Study. The Qualitative 
Report. 

Hyland, K. (2019). Second language writing. Cambridge university press. 

Jabeen, I., & Akhtar, R. N. (2013). Implementing sociocultural approach in 

teaching English as a second language in Pakistan: Challenges and 
remedies. Journal of Education and Practice, 4(9). 

Kaltsum, H. U. (2016). Bahasa Inggris dalam Kurikulum 2013 di sekolah dasar. 

In Proceedings of the 3rd University Research Colloquium (pp. 276-283). 
Khan, I. A. (2016). Barriers in the learning of english: an exploratory 

study. Journal of Education, Society and Behavioural Science, 1-10. 

https://doi.org/10.1016/S0885-2006(01)00106-5
https://doi.org/10.1016/j.sbspro.2010.03.559
https://doi.org/10.1016/S0885-2006(02)00130-8
https://doi.org/10.1016/j.jebo.2006.10.005


 

 

227 

Kobakhidze, M. N. (2016). Teachers as tutors: shadow education market dynamics 
in Georgia (Doctoral dissertation, University of Hong Kong). 

Lee, J., Lee, Y. A., & Amaro-Jimenez, C. (2011). Teaching English language 

learners (ELLs) mathematics in early childhood. Childhood Education, 87(4), 
253-260. 

Madkur, A. (2018). The non-English major lecturers speak English: The barriers 

encountered by adult learners. Journal on English as a Foreign Language, 8(1), 

39-56. 
Makrifah, I. A. (2018). Peningkatan Penguasaan Kosakata Bahasa Inggris melalui 

Penggunaan Teknik Think Pair Share (Studi pada Mahasiswa Program 

Pendidikan Bahasa Inggris Universitas Nahdlatul Ulama Blitar). Briliant: 
Jurnal Riset dan Konseptual, 3(2), 148-154. 

Malik, S., Qin, H., Oteir, I., & Soomro, M. A. (2021). Detecting Perceived Barriers 

in FLSA: The Socio-Psycholinguistic Study of EFL University 
Learners. Advances in Language and Literary Studies, 12(1), 34-45. 

Marcellino, M. (2015). English language teaching in Indonesia: A continuous 

challenge in education and cultural diversity. TEFLIN journal, 19(1), 57-69. 

Matsuda, A., & Friedrich, P. (2011). English as an international language: A 
curriculum blueprint. World Englishes, 30(3), 332-344. 

Mattarima, K., & Hamdan, A. R. (2011). The teaching constraints of English as a 

foreign language in Indonesia: The context of school based 
curriculum. Sosiohumanika, 4(2). 

Migilinskas, D., Popov, V., Juocevicius, V., & Ustinovichius, L. (2013). The 

benefits, obstacles and problems of practical BIM implementation. Procedia 
Engineering, 57, 767-774. https://doi.org/10.1016/j.proeng.2013.04.097 

Mudra, H. (2020). Digital Literacy Among Young Learners: How Do Efl Teachers 

And Learners View Its Benefits And Barriers?. Teaching English with 
Technology, 20(3), 3-24. 

Mukminin, A., Kamil, D., Muazza, M., & Haryanto, E. (2017). Why teacher 
education? Documenting undocumented female student teachers' motives in 

Indonesia: A case study. The Qualitative Report, 22(1), 309. 

Nadia, R. (2011). Teaching English in Algeria and educational reforms: an 
overview on the factors entailing students failure in learning foreign languages 

at university. Procedia-Social and Behavioral Sciences, 29, 1327-1333. 

https://doi.org/10.1016/j.sbspro.2011.11.370 
Palacios-Ceña, D., Famoso-Pérez, P., Salom-Moreno, J., Carrasco-Garrido, P., 

Pérez-Corrales, J., Paras-Bravo, P., & Güeita-Rodriguez, J. (2019). “Living an 

obstacle course”: a qualitative study examining the experiences of caregivers of 

children with Rett syndrome. International journal of environmental research 
and public health, 16(1), 41. 

Paziura, N. V., Kodalashvili, O. B., Bozhok, O. S., Romaniuk, V. L., & Zlatnikov, 

V. H. (2021). English teaching in distant education policy development: 
Ukrainian aspect. Linguistics and Culture Review, 5(S2), 121-136. 

Pelgrum, W. J. (2001). Obstacles to the integration of ICT in education: results 

from a worldwide educational assessment. Computers & education, 37(2), 163-

178. https://doi.org/10.1016/S0360-1315(01)00045-8 
Putra, P., Liriwati, F. Y., Tahrim, T., Syafrudin, S., & Aslan, A. (2020). The 

Students Learning from Home Experience during Covid-19 School Closures 

Policy in Indonesia. Jurnal Iqra, 5(2). 

https://doi.org/10.1016/j.proeng.2013.04.097
https://doi.org/10.1016/j.sbspro.2011.11.370
https://doi.org/10.1016/S0360-1315(01)00045-8


         228 

Qizi, S. Z. I. (2020). FEATURES OF BARRIERS IN THE STUDY OF A FOREIGN 

LANGUAGE. Проблемы науки, (11 (59)). 
Rahman, M. M. (2020). Challenges and Solutions of Teaching English as a 

Foreign Language Online during a Global Pandemic like COVID-19: Saudi EFL 

Teachers’ Perspectives. Journal of Southwest Jiaotong University, 55(6). 

Rahmat, H., & Jannatin, M. (2018). Hubungan Gaya Mengajar Guru dengan 
Motivasi Belajar Siswa pada Mata Pelajaran Bahasa Inggris. El Midad, 10(2), 

98-111. 

Richards, J. C., & Schmidt, R. W. (2013). Longman dictionary of language teaching 
and applied linguistics. Routledge. 

Rintaningrum, R. (2019). Explaining the important contribution of reading 

literacy to the country’s generations: Indonesian’s perspectives. Journal of 
Turkish Science Education, 11(1), 3-23. 

Ruwaimana, M., Satyanarayana, B., Otero, V., M. Muslim, A., Syafiq A, M., 

Ibrahim, S., ... & Dahdouh-Guebas, F. (2018). The advantages of using drones 

over space-borne imagery in the mapping of mangrove forests. PloS one, 13(7), 
e0200288. 

Salvo, T., & de C Williams, A. C. (2017). “If I speak English, what am I? I am full 

man, me”: Emotional impact and barriers for refugees and asylum seekers 

learning English. Transcultural psychiatry, 54(5-6), 733-755. 
Shamsitdinova, M. (2021). Difficulties In Teaching Law Students Listening 

Comprehension In English Language Teaching. The American Journal of 
Political Science Law and Criminology, 3(01), 1-8. 

Sharmin, S. (2019). Socio-psychological barriers to effective language learning in 
adult EFL classroom in context of Bangladesh (Doctoral dissertation, Brac 

University). 

Shin, S. J. (2008). Preparing non‐native English‐speaking ESL teachers. Teacher 
development, 12(1), 57-65. 

Songbatumis, A. M. (2017). Challenges in teaching English faced by English 

teachers at MTsN Taliwang, Indonesia. Journal of foreign language teaching 
and learning, 2(2), 54-67. 

Souriyavongsa, T., Rany, S., Abidin, M. J. Z., & Mei, L. L. (2013). Factors causes 
students low English language learning: A case study in the National 

University of Laos. International Journal of English Language Education, 1(1), 

179-192. 
Stipek, D., & Byler, P. (2004). The early childhood classroom observation 

measure. Early Childhood Research Quarterly, 19(3), 375-397. 

https://doi.org/10.1016/j.ecresq.2004.07.007 

Sudarmo, Nugraha, M.S., Mardhiah, R. I.liow, F.E., ASLAN, 2021. The 
Identification of Online Strategy Learning Results While Students Learn from 

Home During the Disruption of the COVID-19 Pandemic in Indonesia. Journal 
of Contemporary Issues in Business and Government 27, 1950–1956.  

Suroso, A., Hendriarto, P., Mr, G. N. K., Pattiasina, P. J., & Aslan, A. (2021). 

Challenges and opportunities towards Islamic cultured generation: socio-

cultural analysis. Linguistics and Culture Review, 5(1), 180-194. 

Susanty, L., Hartati, Z., Sholihin, R., Syahid, A., & Liriwati, F. Y. (2021). Why 
English teaching truth on digital trends as an effort for effective learning and 

evaluation: opportunities and challenges: analysis of teaching 

English. Linguistics and Culture Review, 5(S1), 303-316. 

https://doi.org/10.1016/j.ecresq.2004.07.007


 

 

229 

Suter, L. E. (2019). Teachers as tutors: Shadow education market dynamics in 

Georgia. 

Vergara, D., Fernández, M. L., & Lorenzo, M. (2019). Enhancing student 

motivation in secondary school mathematics courses: A methodological 
approach. Education Sciences, 9(2), 83. 

Wati, H. (2011). The Effectiveness of Indonesian English Teachers Training 

Programs in Improving Confidence and Motivation. Online Submission, 4(1), 
79-104. 

Weinberger, Y., & Shonfeld, M. (2020). Students’ willingness to practice 

collaborative learning. Teaching Education, 31(2), 127-143. 

Wyatt, M. (2013). Overcoming low self-efficacy beliefs in teaching English to young 
learners. International Journal of Qualitative Studies in Education, 26(2), 238-

255. 

Xie, Z. (2020). Effectiveness of autonomous learning materials for students during 
the COVID-19 pandemic: A case study of the Daxie Second Elementary School 

in Ningbo, Zhejiang, China. Sci Insigt Edu Front, 6(1), 613-624. 

Yao, J., Rao, J., Jiang, T., & Xiong, C. (2020). What role should teachers play in 
online teaching during the COVID-19 pandemic? Evidence from China. Sci 
Insigt Edu Front, 5(2), 517-524. 

Yến, V. T. H. (2014). Cultural differences: A barrier to native English teachers in 
English as a foreign language contexts. VNU Journal of Foreign Studies, 30(1). 

Yulianti, R. (2020). Peningkatan Kompetensi Guru Bahasa Inggris di SMP N 10 
PADANG. Jurnal Bahana Manajemen Pendidikan, 2(1), 631-635. 

Zaim, M. (2017). Implementing scientific approach to teach English at senior high 

school in Indonesia. Asian Social Science, 13(2), 33-40. 

Zein, M. S. (2017). Elementary English education in Indonesia: Policy 
developments, current practices, and future prospects: How has Indonesia 

coped with the demand for teaching English in schools?. English Today, 33(1), 

53-59. 
Zhetpisbayeva, B. A., Shelestova, T. Y., & Abildina, S. K. (2016). Examining 

teachers’ views on the implementation of English as L3 into primary schools: A 

case of Kazakhstan. International electronic journal of elementary 
education, 8(4), 659-674. 


