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Previous studies show that self-resilience was significantly improved in students with special needs by supporting the social
environment and the learning system. Additionally, support for the role of counseling teachers in inclusive schools fosters self-
resilience. In this regard, this study aimed to understand the role of counseling teachers foster self-resilience among students with
special needs in inclusive schools. )e grounded theory approach was applied to produce theories related to these issues. )e
participants included eleven counseling teachers and the special needs students drawn from three schools in West Sumatra and
Bengkulu, Indonesia. )e data collected were analyzed based on three stages of grounded analysis, including open coding, axial
coding, and selective coding. )e findings indicated that self-resilience among students with special needs grows when the
counseling teachers use three roles, namely, modifying behavior, giving instructions repeatedly and providing options according
to students’ interest.

1. Introduction

Students with special needs have abilities that can be de-
veloped and nurtured through an inclusive school approach
[1]. However, their success heavily relies on the commitment
of teachers to ensure the students get everything they need.
Among the crucial aspects that teachers should develop
include self-independence (self-resilience). Various studies
show that self-resilience for this kind of student not only
supports academic performance but also enables them to
have a better life [2].

Harðardottir et al. [3] conducted a study related to
resilience in learning difficulties among students with special
needs. It identified that promoting the growth of self-
resilience in students with special needs results in success in
education [3]. Parker and Folkman [4] identified strategies
that can be used by teachers, instructors, and even ad-
ministrative staff to teach. In this regard, the study offered
several approaches to help students with special needs, in-
cluding strength-based approach, classroom-level strategies,

and school-level strategies. However, each approach depends
on objective conditions, such as the relevant soft skills worth
developing in special needs students.

Fernandes et al. confirmed that soft skills differ from one
student to another. )erefore, teachers must fully under-
stand the strengths and weaknesses of the students they
teach [5]. Bouillet and Kudek Mirosévic emphasized the
importance of additional support in the learning process.
)is implies that a teacher’s soft skills depend on the stu-
dents’ contextual and objective needs [6]. Various existing
studies show that self-resilience and soft skills improvement
in students with special needs are two important factors.
However, these two do not necessarily ignore the role of a
counseling teacher.

Nevertheless, less number of literature studies discusse the
role of counseling teachers in the growth of self-resilience
among students with special needs, specifically in inclusive
schools. Hence, this study seeks to fill this gap and explicitly
elaborate on the role of counselors in increasing student self-
resilience in inclusive schools. SMA Muhammadiyah Curup,
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MAN 2 Payakumbuh, and SMK 2 Bukittinggi schools were
chosen for this study. )is choice is based on the assumption
that the three upper secondary schools are educational insti-
tutions that emphasize equal opportunities for all.

Furthermore, this study is divided into various sections,
including the Introduction that elaborates the gaps and
formulation of the novelty offered in this study and the
Literature Review section, which reviews the self-resilience
concept in students with special needs concerning increasing
self-resilience. Section 3 reviews how grounded theory is
applied as a method, while Sections 4 and 5 describe the
results and interpretation of the findings. Finally, the
Conclusion section reaffirms the crucial findings and the
limitations of the study, which other social scholars can then
re-examine.

2. Literature Review

Studies related to teaching children with special needs
have been widely published and continue to grow mas-
sively. However, the issues studied are evolving, implying
they are discussed from various perspectives. Algahtani
succeeded in explaining intellectual disabilities and their
relation to teaching strategies with the help of con-
structivism and behaviorism perspectives. )is study
provides recommendations for teaching students with
intellectual disabilities [6]. )e first recommendation
involves breaking down the activities into small parts
since students cannot easily absorb a single or complex
topic. )erefore, it is appropriate to divide the materials
into sections to be taught at a time. Second, model, il-
lustrate, and explain every step when teaching new ac-
tivities. )is will not only make the information clear but
also enable students to remember what they learned.
Furthermore, students are more likely to remember
concepts taught using models or illustrations than
without them. )ird, using rewards (appreciating the
learners with nice messages and offering them physical
gifts such as sweets, toys, and more) to reinforce ap-
propriate learning behavior from the students. Fourth, use
additional practice and assessment as much as possible to
ensure complete mastery of concepts. Students should
also be allowed to replicate simple models made by the
teacher. )is will ensure that they learn and practice
various concepts simultaneously [7].

Sakellariou et al. conducted a study on the role of social
skills in learning in inclusive schools, with special needs
students as objects of teaching. Generally, students with
special needs have difficulty in learning social skills such as
communication, solving problems, and behavior manage-
ment. )erefore, there is a need to apply a holistic approach
to improve social skills [2]. Bouillet and Kudek Mirošević
identified that students with special needs require excep-
tional support in many aspects, including learning process
and adequately implemented school policies to help the
students obtain good academic grades [6]. )is means
success in the learning process and academic achievement of
these students is cultural and requires teachers to apply
dynamic and contextual learning strategies.

Katsafanas also examined other factors that play an
essential role in determining the success of children with
special needs, specifically in their learning endeavors. Kat-
safanas observed that teaching learners with special needs
has many challenges, specifically in imparting knowledge.
However, the more the teachers interact with the special
needs students, the more they gain experience, which leads
to overall success in learning [8]. Contrarily, the theory
formulated by Campbell-Whatley [9] suggested that stu-
dents with special needs will effectively develop themselves
when they are promoted to recognize and realize their
shortcomings. In regard with this, a teacher should only
cultivate self-determination skills and self-concept in the
learners.

Various existing studies do not specifically describe the
role of counseling teachers in increasing the self-resilience in
students with special needs. )erefore, this study seeks to
contribute towards the role of counseling teachers for stu-
dents with special needs to promote the growth and de-
velopment of self-resilience among students with special
needs through qualitative identification.

)ere is a set of supporting factors to accelerate the
academic performance of students with special needs, in-
cluding emphasizing learning strategies [7], applying a
holistic approach [2], inclusive schools policy [6], and
teachers’ rules [8, 9]. However, the recent studies ignored
the other essential factors, such as the role of Counseling
Teachers in inclusive schools. )is factor is an influential
variable, which essentially determines the enormous aca-
demic performance of students with special needs. In this
regard, this study aims to elaborate qualitatively on how the
role of Counseling Teachers in inclusive schools determines
the special needs students’ self-resilience. )e novelty of this
study was anchored in two formulations, namely, the
Counseling Teachers’ role, which was believed to be the
influential factor determining the self-resilience of special
needs students, and the location of the study (three schools
in two provinces-West Sumatra and Bengkulu). In addition,
these schools were categorized as inclusive educational in-
stitutions where all students learn and are facilitated by the
Counseling Teachers.

3. Method

)is study applies a qualitative approach using design
grounded theory. Pulla (2016) emphasized finding a theory
from data collected through qualitative instruments [10].
Khan observed that grounded theory emphasizes conceptual
thinking and theory building rather than empirical theory
testing [11]. )is confirms the interpretive aspect of the data
and the naturalistic approach used to address the issue under
study. )is study used the grounded theory approach be-
cause of some reasons, including the role of the counseling
teacher to increase self-resilience in students with special
needs at SMA Muhammadiyah Curup. In this context, the
role of a counseling teacher cannot be quantified but can be
understood. )erefore, it is necessary to understand how a
teacher builds the process of promoting self-resilience in
students with special needs.
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3.1. Study Participants and Data Collection. Study subjects
are informants believed to have mastered the information
and provide the data required for the study.)e informant is
the person who has the data that is not permanently attached
to them. Generally, informants consist of those who are
incharge, implementers, counseling guidance teachers,
students with special needs, and subject teachers. Sampling
was voluntary as this was necessary to build natural inter-
actions without coercion. Miles & Huberman [12] observed
that this technique does not use random regions or strata but
considers and focuses on specific goals. )e considerations
in using this method include sampling with characteristics
or characters with the main characteristics of the population.
Also, the subject is a sample with characteristics in the
population (key subjects), and the characteristics of the
population must be chosen carefully.

3.2. Data Analysis. )e data analysis model applied in this
study involves the grounded theory design. Khankeh et al.
explained that data analysis in grounded theory design
applies constant comparative analysis throughout its col-
lection [13]. In this context, data analysis was carried out at
three levels of analysis, namely, open coding, axial coding,
and selective coding (see Figure 1). It can be illustrated as
follows.

A shared coding plan was used during the open coding
phase, while vivo coding was built from interview transcripts.
Furthermore, axial coding was useful in establishing the
relationship between various categories and subcategories.
)e selective coding phase is built through “the saturation of
concepts,” categories, and subcategories to define and find
relationships between various categories and main cate-
gories [12].

4. Results

)is study was conducted at three schools (SMA Muham-
madiyah Curup, MAN 2 Payakumbuh, and SMKN 2
Bukittinggi) within two provinces (West Sumatra and
Bengkulu) in Indonesia believed to fulfill the criteria for
inclusive schools. )e salient criteria that favored the in-
clusion of these schools included the schools having ade-
quate facilities in the form of teachers and counseling
guidance teachers for students with special needs.

Table 1 informs the variation of participants in the three
high schools in West Sumatra Province. )ree participants
were selected on a voluntary basis as informants, the group
counseling teachers, subject teachers (teacher), and students
with disabilities. )is variety of participants was chosen to
express an understanding of how the role of teachers,
specifically counseling guidance teachers in inclusive
schools, promotes the growth of self-resilience among
students with special needs. Also, such a variation is nec-
essary for studies with a grounded theory approach to build a
qualitative model that can explain specific issues [14].

Table 2 informs the categories and subcategories in-
volved in the coding from the empirical data collected.
Categories have a broader dimension comprising

characteristics as a concept and “subcategories” that explain
and have a strong relationship with categories. In this case,
the category identified from the empirical data refers to the
role of the counseling teacher in promoting the growth of
self-resilience in students with special needs through three
roles, including modifying behavior by balancing logic and
feelings (revealed by participant number 4 with a match level
of information reaching 58.15%). )e counseling teacher
cultivates patience and perseverance in students with special
needs, as revealed by participant number 11, with infor-
mation conformity to the subcategories attaining 83%. )e
other subcategory refers to behavior modification through
“motivating” and “not punishing.” )is means that coun-
seling teachers promote the growth of self-resilience by
motivating the students than administering punishment.
)is was revealed by participant numbers 6, 9, and 10 with
coverage information percentages of 16.86%, 36.50%, and
35.28%, respectively.

)e second category is “consistently giving instruc-
tion,” with two subcategories. )e first subcategory in-
volves repeating the subject where the counseling teacher
patiently repeats the learning material to enable special
needs students to understand well. Participants 1 and 8
revealed this, with percentages coverage reaching 12.98%
and 88.81%, respectively. )e second subcategory refers to
“teach with signs.”)is implies that the counseling teachers
communicate with special needs students, specifically those
who are deaf, using their lips. )is information was dis-
closed by participant number 5, with a level of coverage of
83.24%. )e last category is “giving choices,” which means
that counseling teachers give students with special needs
various choices to choose subjects based on their areas of
interest. However, the choice must also be based on the
student’s academic performance subcategory. )is was
revealed by participant number 3, with 57.45% as the level
of information coverage. In general, the role of the
counseling teacher in increasing the self-resilience in
students with special needs is represented through modi-
fying student behavior, consistently giving instructions,
and providing a choice of things to be developed based on
the students’ interest. )ese three factors promote the
growth of an attitude of self-resilience among students with
special needs.

5. Discussion

Cultivating self-resilience in students with special needs is
quite challenging compared to imparting it to other learners.
)is is because students with special needs take time to grasp
what is taught at school [2]. )erefore, a specific strategy is
needed to foster self-resilience among students with special
needs. Zeleke, for example, observed that shaping the per-
sonality of students with special needs largely depends on the
ability to build self-concept [16]. Mustafa-Alsheikh et al.
identified that growing self-reliance among students with
special needs requires a dynamic, conditional strategy [17].
)is means that fostering self-resilience in students with
special needs is determined by the setting where the learning
process takes place.
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Bucholz and Sheffler emphasized the importance of
creating an inclusive and welcoming classroom environment
to promote the growth of the self-resilience attitude among
students with special needs [18]. Once the special needs
students are accepted as part of the general community,

bullying, which slows down their academic progress, and as
a result, they begin to socialize normally [19]. )erefore, an
interactive, nondiscriminatory, and inclusive classroom
environment is needed for the growth of students with
special needs. Adefila et al. also observed that students with

Source: (Wagner et al., 2010)
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Figure 1: )e basic process of the grounded theory approach. Source: [15].

Table 1: Research participants.

Participants number Gender Schools name Status
1 F SMA Muhammdiyah, Curup )e counseling teacher
2 M SMA Muhammdiyah, Curup )e disabled-student
3 F SMA Muhammdiyah, Curup )e counseling teacher
4 F SMKN 2 Bukittinggi )e counseling teacher
5 M MAN 2 Payakumbuh Teacher
6 M SMA Muhammadiyah, Curup )e counseling teacher
7 M MAN 2 Payakumbuh )e disabled-student
8 F SMA Muhammadiyah, Curup )e counseling teacher
9 M SMA Muhammadiyah, Curup )e counseling teacher
10 F MAN 2 Payakumbuh )e counseling teacher
11 F MAN 2 Payakumbuh )e counseling teacher
Source: author’s own.

Table 2: Categories and subcategories of the counseling teacher’s role.

Categories Subcategories P Coverage

Behaviour modification

Balancing logic and feeling 4 58.15%
Cultivating patience and perseverance 11 83%

Motivating not punishing

10 35.28%
10 18.56%
6 16, 86%
9 36.50%

Consistently giving instruction Repeating the subject 1 12.98%
8 88.81%

Teach with signs 5 83.24%
Giving choices Based on academic performances 3 57.45%
Source: author’s own.
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special needs could achieve academic excellence, while
schools grow a self-resilience attitude [20]. )is is un-
doubtedly determined by the environmental support,
teachers, and facilities that can support the growth of self-
resilience.

Sharma et al. [21] also confirmed that empathy and
support given by peers greatly determine academic
performance among students with special needs. )is also
confirms the view that strong support from the envi-
ronment, including peers, can convincingly promote and
support the growth of self-resilience and self-confidence
among students with special needs. Furthermore, a study
conducted by Seale et al. provided a broader view that
access to social and cultural resources helps students with
special needs to individually cultivate a self-resilience
attitude in life [22]. However, these findings are different
from the results carried out through the grounded theory
approach, where efforts to foster self-resilience among
students with special needs are highly dependent on the
role played by counseling teachers in inclusive schools.

Figure 2 informs and provides a theoretical formulation
offered in this study. )eoretically, it confirms that the role
of counseling teachers in fostering self-resilience in stu-
dents with special needs can be conducted through the
enactment of three categories. )e first category is about
behavior modification, which has various subcategories,
including balancing logic and feelings, promoting the
growth of patience and perseverance, and emphasizing
motivation and not punishment. )e second category in-
volves consistently giving the instructions, with subcate-
gories such as repeating material or lessons and teaching
with the help of gestures. )e third category is giving a
choice, with the subcategory of choices related to subjects,
but still paying attention to academic performance in
existing subjects. )e three roles of the counseling teacher
are believed to foster self-resilience among students with
special needs.)e empirical findings of this study show that
the role of counseling teachers in inclusive schools is vital
and has a significant impact in promoting self-resilience
among students with special needs.

6. Conclusion

)is study contributes to developing theories regarding how
students with special needs become self-resilient both in the
learning process and in life. )rough grounded theory ap-
proach, it has identified that self-resilience through the role
of counseling teachers in inclusive schools can be realized.
)e role of counseling teachers in inclusive schools is di-
vided into three categories, including behavior modification,
consistently giving instructions, and giving a choice. Fur-
thermore, these categories have six subcategories of bal-
ancing logic and feeling: cultivating patience and
perseverance, motivating, not punishing, repeating the
subject, and teaching with a cue, and based on academic
performances.

6.1. Implications. )is study indicates a challenge for edu-
cational institution stakeholders to improve the role of
counseling teachers to help to cultivate self-resilience among
students with special needs. In this regard, formulating a set
of policies that systematically organize the roles of coun-
seling teachers is necessary. )e counseling teachers will
comfortably and confidently carry out their duties, while
educational stakeholders such as the principals provide
support to them through the formulation of strategic design
that counseling teachers can apply to foster self-resilience
among special needs students. However, the strategic design
should be dynamic and flexible to enable the counseling
teachers to improvise methods to foster self-confidence and
self-resilience.

6.2. Limitations and Future Research. Although the study
succeeded in confirming the importance of the role of
counseling teachers in fostering self-resilience, it has some
limitations. For instance, other factors could not be verified
apart from the role of counseling teachers in fostering self-
resilience among students with special needs in inclusive
schools. In this regard, future studies can examine how other
factors and the role of counseling teachers influence the
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Figure 2: )e role of counseling teachers in fostering self-resilience of the special needs students. Source: author’s own.
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success of fostering self-resilience among special needs
students in inclusive schools in Indonesia.
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